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Abstract

This qualitative study investigates the influence of teaching styles on English
language learning among secondary school studentsin Al Bayda, Libya. This
study explored the extent to which teaching styles affect students’ academic
achievement, identified the most commonly used teaching styles by English
language teachers, examined students’ preferred teaching styles, and
analyzed students’ perspectives on their teachers’ instructional approaches.
Data were collected through semi-structured interviews with 10 teachers and
20 students, along with classroom observations at two secondary schools in
the region. The thematic analysis was conducted using a deductive approach.
The findings revealed that most teachers employed teacher-centered styles—
namely, formal authority, expert, and personal model approaches. Incontrast,
most students expressed a preference for student-centered approaches,
particularly the facilitator style, emphasizing active participation,
collaboration, and learner autonomy. Additionally, many students reported
negative perceptions of their teachers’ styles, citing a mismatch between
teaching methods and their preferred learning styles. The study concludes
that enhancing student engagement and academic achievement requires a
shift toward more flexible and interactive teaching approaches that align with
students’ needs and preferences. Recommendations include professional
development for teachers, the adoption of mixed teaching styles, and
increased consideration of student feedback in instructional planning.
Keywords: facilitator, English language learning, Libya, secondary
education, student perceptions, teacher-centered, teaching styles.

g1al Jga DMl i cilgan g 2dy salady) Aadl) aled o (i) a8
(sland) Apta A 4y 60t A jal) Ul s A 1) pgsalra
2Bl wall el ¢!yl ¥
A3y3 daals!
Lol Gy P
ol
ool (DUa (s Lty &l Al e Gl Callad 580 due gl duhal sda (oS
Jranill o Gl Cullal 535 (g3 dijaa ) Auhall Cangs . Lad celial) dinse 8 il
pandy Aphi¥) Bl e Gn Esd pepl el STty (DU anlsY)

110
*Corresponding author: E-mail: rabab.aldarasi@gmail.com Received in 13 October 2025 - revised
form 30 October 2025 Accepted 26 November 2025- Publication date:16 December 2025



The Influence of Teaching Styles on English Language Leaming Aldarasi& El-Zail

Lot ) Gl Byl Jon DUl Clgng ity o DUl Lebiads )l
Byl Gla 205 cpdee 10 po Aaliic 4ai <Dllie DA 30 clilal) gen & L ptsales
cell ARl epimsdl QR (galy comsl Giwn b il )
Y|

Al el g cpledd) o 3S5 G Callid (penien Cpalaall alara of gkl kil
Gl aghas e DU Agdle (el (i) L addl zisally Bpally cdpa)l)
coglally Al ASLadl e K0 oW ¢ ladl ol Lo ¥ el e S5 s
Callad slad Gl gt () DUl e el LT celly ) AilaY U L aleiad) 4D,
Agisbai Al bl Culld ae Gl Bl @85 pe e cagaalae

s Janil) by el Jaantl (it DU AU s o ) Auhall (aks
Cloasil) Jadiy - agdlanatiy Ol Clalin) ae @ilss dleliny gy AT Gups cull]
Llattl) yie (DU ) slele salyy cdlaliie Ganyd Cadlud dldicly clige Cpalaall gk
S oDl st ool abeill L cAupbady) Aall ol ol Aslisdl i)
ol Calll ¢ aladl

1. Introduction

In the context of global educational reform, teaching styles have garnered increasing
attention because of their significant impact on student learning outcomes,
particularly in language education. Teaching style refers to the consistent manner in
which a teacher organizes classroom instruction, interacts with students, and
delivers content. It is widely acknowledged that the effectiveness of teaching styles
can profoundly influence students' motivation, engagement, and academic
achievement (Grasha, 1996). In English as a Foreign Language (EFL) classrooms,
where learners face additional linguistic and cultural challenges, the alignment
between teaching styles and student learning preferences becomes even more
crucial.

In many secondary schools in Libya, English language instruction continues to be
predominantly teacher-centered, with limited opportunities for learner interaction
and autonomy. This traditional approach may not align with the diverse needs and
preferences of contemporary students, particularly those who thrive in collaborative
and participatory environments. While some teachers adopt structured and
authoritative methods, others incorporate elements such as modeling or expert
facilitation. However, there is limited empirical research on how these teaching
styles influence learning outcomes and how students perceive their teachers’
instructional methods.

This study aims to fill this gap by examining the influence of different teaching
styles on English language learning in secondary schools in Al Byada, Libya.
Specifically, it investigates how teaching styles affect students’ academic
performance, identifies the most commonly used instructional styles among
teachers, explores students’ preferred teaching approaches, and analyzes their
perspectives on the styles implemented in their classrooms. By highlighting the
relationship between instructional practices and learner experiences, this study
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offers insights that can guide educators in adopting more effective, learner-centered
strategies to enhance English language acquisition.

1.1 Statement of the Problem

Despite numerous reforms in language education, English proficiency among
Libyan secondary school students remains a pressing concern. In Al Bayda city,
many students struggle to achieve the desired levels of competence in English,
which is essential for academic advancement and participation in global
communications. One contributing factor to this challenge may be the teaching
styles employed by English language teachers. Traditional teacher-centered
approaches, such as formal authority or expert methods, continue to dominate
classrooms, potentially overlooking students’ diverse learning styles, needs, and
preferences. According to the literature on English language teaching and learning
in Libya, Libyan students’ proficiency level remains unsatisfactory (Zaghwani,
2020). This concern highlights the necessity of exploring one critical aspect of
instruction—teaching styles employed by Libyan teachers.

There is a noticeable gap between instructional strategies and learner engagement,
which may result in low motivation, limited classroom participation and poor
academic outcomes. While some international studies have examined the effects of
various teaching styles on student learning, there is a lack of empirical research
focused specifically on Libyan secondary schools, particularly in Al Bayda.
Moreover, students’ perceptions of the teaching styles used in their classrooms
remain under-explored. Understanding how different teaching styles affect English
language learning and identifying which styles are most effective and preferred are
essential for improving teaching practices and student achievement in this context.
1.2 Significance of the Study

This study holds significant value for educators, school administrators,
policymakers, and curriculum developers within the Libyan educational system,
particularly in English language teaching. By examining the relationship between
teaching styles and student learning outcomes, this study provides evidence-based
insights into which instructional approaches foster better engagement,
comprehension, and academic success among secondary school students.
Understanding students' preferences and perceptions of teaching styles also offers a
critical perspective that can inform more inclusive and responsive classroom
practices. The findings may help teachers reflect on their instructional methods and
encourage the adoption of more learner-centered approaches, such as the facilitator
style, which promotes active participation, autonomy, and collaboration.
Furthermore, this study can serve as a foundation for future research on teaching
effectiveness in language education in other regions of Libya or similar educational
contexts.

Ultimately, this research contributes to the broader goal of enhancing English
language education in Libyan schools by promoting teaching strategies that align
with students’ needs, support their academic development, and prepare them to
succeed in local and global environments.

1.3 Research Questions

This study was guided by the following research questions:

How doteaching styles affect students’ learning in secondary schools in Al-Baidah?
Which teaching style is the most commonly used in secondary school classrooms?
Which teaching style is most preferred by secondary school students?

What are students’ perceptions of the teaching styles employed by their teachers

2. Literature Review
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Individuals differ significantly in their cognitive processes, interests, and behavioral
patterns, all of which influence their actions and their learning outcomes. In
educational contexts, these differences also extend to teachers, whose personal
characteristics and pedagogical beliefs shape their teaching style. Teaching style
refers to a consistent set of instructional behaviors and approaches employed by
educators to facilitate learning. It reflects the teacher's philosophy, methods, and
manner of engaging with students (Grasha, 1996). Cook (1991) associated the term
“style” with elements of fashion and variability, suggesting that teaching styles
evolve over time. Similarly, Sternberg (1997) described style as the preferred way
in which individuals utilize their cognitive abilities. Grasha (1996) further defined
teaching style as a collection of enduring personal traits and behaviors evident in
classroom instruction, influencing how teachers manage learning and how students
respond to it.

This studyadopts Grasha’s (1996) model, which categorizes teaching styles into five
distinct types: expert, formal authority, personal model, facilitator, and delegator.
Expert Teaching Style

In the expert style, the teacher assumes the role of a subject matter expert, imparting
in-depth knowledge and providing comprehensive explanations to students (Grasha
1994). This style is characterized by the teacher's command of the content and the
expectation that students absorb detailed information. One advantage is that it equips
students with substantial knowledge without the need for additional resources, such
as textbooks or Internet access. However, a potential drawback is that this method
may foster passive learning and disengagement, as students are expected to listen
attentively but may not actively participate in the class. Repetitive use of this style
may lead to learner fatigue and misunderstandings (Grasha 1994).

Formal Authority Style

The formal authority style emphasizes the teacher’s control over the classroom
environment, learning objectives, and student expectations. Teachers establish rules
and high standards, structuring the learning process for their students (Grasha,
1994). This method allows educators to maintain their focus on predefined learning
goals and efficiently implement structured plans. It is particularly effective for
learners who respond well to organization and high expectations. However, overuse
of this style may limit teacher-student interaction and hinder students' motivation,
especially if their individual learning needs are overlooked.

Personal Model Style

In the personal model style, teachers act as role models, demonstrating behaviors
and strategies for students to emulate (Grasha, 1994). The teacher guides the
students through tasks by modeling appropriate approaches and procedures. This
method provides clear instructions and fosters a calm and orderly learning
environment. Although it can be highly effective, it may also lead students to
become overly dependent on the teacher’s guidance. Some students may experience
diminished confidence if they struggle to meet teachers’ modeled standards.
Facilitator Style

The facilitator style is a student-centered approach, where the teacher serves as a
guide and advisor, encouraging students to take an active role in their own learning
(Grasha, 1994). Teachers support collaborative learning, encourage questions, and
foster independent thinking. One major benefit is that it promotes meaningful
interactions between students and teachers, creating a more dynamic and engaging
classroom atmosphere. However, the informality of this style may make some
students uncomfortable, particularly if they are unfamiliar with egalitarian teacher-
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student relationships. In such cases, reduced formality might be misinterpreted,
affecting classroom discipline.

Delegator Style

The delegator style also emphasizes student autonomy, with the teacher acting as a
resource or a consultant (Grasha, 1994). Students are expected to take responsibility
for their own learning, seek help when necessary, and develop self-directed learning
strategies. This method fosters independence and confidence in the students.
Nevertheless, students who lack self-regulation skills may struggle, as limited
teacher guidance can lead to confusion and anxiety during independent work.
Empirical Studies on Teaching Styles

Several empirical studies have explored the impact of teaching styles on student
learning, particularly in English as a Foreign Language (EFL) and English as a
Second Language (ESL) contexts. Faruji (2012) investigated the dominant teaching
styles among 24 EFL teachers at private language institutes in Mashhad, Iran.
Utilizing Grasha’s (1996) Teaching Style Inventory and follow-up interviews, Faruji
found that the formal authority style was the most commonly adopted among EFL
instructors.

Curtin (2005) examined the teaching practices of ESL educators, categorizing them
into didactic and interactive styles. Didactic teachers tend to dominate classroom
decision-making and focus on content transmission, leaving students in a passive
role. In contrast, interactive teachers were more responsive to students' diverse
learning styles, encouraged active participation, and emphasized collaborative
learning. Curtin's findings indicated that interactive styles were more effective in
meeting the needs of ESL learners.

Safaei and Safahrokhi (2019) examined teaching style preferences and teacher self-
disclosure, revealing that facilitator and delegator approaches were most favored,
whereas the personal model received the lowest preference. Similarly, Soleimani
(2020) found that ELT teachers predominantly employed constructive, student-
centered teaching methods, with facilitator styles being the most common style.
Similarly, Smith, Lee, and Newmann (2001) explored the impact of teaching styles
on elementary students’ academic outcomes. Their findings suggest that interactive
teaching approaches, which align closely with facilitator and delegator styles, are
associated with higher student achievement. These approaches encourage students
to take responsibility for their learning and promote problem-solving skills.

3. Research Methodology

3.1 Research Design

This studyadoptsa qualitative research design to explore the key research questions.
Qualitative research seeks to understand human experiences, behaviors, and
perceptions, with a particular focus on participants’ perspectives (Gay et al., 2006).
This approach enables an in-depth examination ofteaching styles and their influence
on learning within authentic classroom contexts.

Qualitative methods include interviews, focus groups, case studies, observations,
ethnography, and narrative analysis. In this study, semi-structured interviews and
classroom observations were employed as the primary data collection methods, as
they allow for the collection of rich data reflecting participants’ lived experiences.
Semi-structured interviews offer flexibility, enabling participants to elaborate on
their responses and express personal viewpoints. Longhurst (2010) notes that this
method encourages free expression and facilitates the emergence of new insights.
Classroom observations allow researchers to examine behaviors and interactions in
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real time, as highlighted by Hak (2007), thereby providing insights that are often
absent from self-reported data.

3.2 Research Setting

The research was conducted in Al Bayda, a city in eastern Libya and the capital of
the Jabal al-Akhdar region. With an estimated population of approximately 250,000,
it is the fourth-largest city in the country. Data were collected from two public
secondary schools: Al-Maidan Secondary School and Fatat Libya Secondary
School. These schools were selected based on their accessibility and
representativeness. All interviews and observations were carried out in quiet, private
areas within the schools to ensure participant comfort and minimize potential
distractions.

3.3 Participants

The study focused on female teachers and students at the two selected secondary
schools in Al-Baidah. A total of 30 participants were selected using random
sampling, a method that provides each member of the population with an equal
chance of inclusion and enhances sample representativeness (Mulder, 1982).

The participant group comprised 20 female students aged between 15 and 17 years
and 10 female English language teachers. The teachers varied in age and teaching
experience to ensure a broad range of perspectives on instructional practices. In
addition, a purposive sampling strategy was employed to enhance diversity among
the teachers and to maximize the relevance of the data collected. Each participant
was approached individually and provided with full information about the study
prior to participation.

3.4 Data Collection

This study employed a qualitative research approach, using semi-structured
interviews and classroom observations as the primary data collection methods.
These methods were selected for their effectiveness in capturing participants’
experiences, perceptions, and behaviors within educational settings.

3.4.1 Semi-Structured Interviews

Semi-structured interviews were conducted using open-ended questions designed to
elicit in-depth responses from both students and teachers. The primary aim of the
interviews was to address the study’s four research questions, with a focus on the
effects of teaching styles on students’ learning, commonly used teaching styles,
students’ preferences, and their perceptions of instructional methods.

Two separate interview protocols were developed: one for students and one for
teachers. The student interview guide consisted of 12 open-ended questions
exploring the influence of teaching styles on learning experiences, preferred
teaching styles, and perceptions of teachers’ instructional practices. The teacher
interview guide included 9 open-ended questions focusing on the selection and
implementation of teaching styles and their perceived impact on student learning.
Permission to conduct the interviews was obtained from the school administrators
of the two selected public secondary schools in Al Bayda. All interviews were
conducted individually, scheduled at times convenient for the participants, and held
in quiet, private locations to ensure confidentiality and reduce distractions. Each
interview lasted approximately 30 to 35 minutes, depending on the depth of
participants’ responses. The interviews followed a semi-structured protocol,
allowing flexibility in questioning while encouraging detailed and reflective
responses.
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3.4.2 Classroom Observation

In addition to the interviews, classroom observations were conducted to collect
empirical data on how teachers implemented various teaching styles during
instruction. The observations were designed to address the first research question,
which examines the impact of teaching styles on the learning process, and the second
research question, which identifies the most commonly employed teaching styles in
secondary school classrooms.

The observations focused on teachers’ instructional behaviors, classroom
management strategies, and interaction patterns with students. Data were recorded
using an observation checklist that enabled systematic documentation of relevant
behaviors and instructional practices aligned with the study’s objectives. This
instrument was developed to ensure consistency and objectivity throughout the
observation process.

To enhance the trustworthiness of the data collection procedures, the interviews and
observations were structured and piloted in accordance with the guidelines proposed
by Lincoln and Guba (1985). Their framework emphasizes four criteria: credibility,
transferability, dependability, and confirmability. These criteria were applied to
strengthen the reliability and validity of the research instruments and data collection
processes, ensuring rigor in both data analysis and interpretation.

3.5 Data Analysis

As a qualitative study, the research employed an interpretive approach to examine
how teaching styles influence student learning and engagement. Data were collected
through semi-structured interviews and classroom observations. After transcription,
a thematic analysis was conducted using a deductive approach. According to
Bingham and Witkowsky (2022), a deductive approach, also referred to as a priori
coding, involves developing codes prior to analysis and applying these
predetermined codes to the data. This approach enabled the identification, analysis,
and reporting of patterns (themes) directly related to the study’s research questions.
The deductive nature of the analysis ensured alignment with predefined categories
concerning teaching styles, student preferences, and learning outcomes.

4. Findings and Discussion

4.1 Findings

This section presents the findings of the study based on data collected through semi-
structured interviews and classroom observations. The results are organized in
alignment with the four guiding research questions:

How do teaching styles affect learning in Al Bayda secondary schools?

Which teaching style is most frequently used by secondary school teachers?

Which teaching style is most preferred by secondary school students?

What are students’ perspectives on the teaching styles used by their teachers?

The responses of 10 English language teachers and 20 female secondary school
students from two schools in Al-Baidah were analyzed using thematic and content
analysis techniques.

4.1 The Influence of Teaching Styles on English Language Learning

Interviews with both teachers and studentsrevealed varied perceptions regarding the
influence of teaching styles on students’ academic achievement and engagement.
Among the ten teachers, five reported that their teaching styles had a positive effect
on student learning outcomes. These teachers, who employed expert and personal
model styles, indicated that their students demonstrated improved comprehension,
increased motivation, and greater academic interest. For example, one teacher noted:

b=
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“Some students told me that they didn’t like English, but they started to love it...
some teachers even asked me why students who perform poorly in their classes do
better in mine.” — Teacher 1 (Expert Style)

In contrast, the remaining five teachers, primarily those who used the formal
authority style, did not perceive a significant impact of their teaching methods on
student outcomes. They attributed students’ limited progress to curriculum
difficulty, restricted instructional time, and weak foundational skills. As one teacher
explained:

“The level of a few students has improved, but the majority haven’t... the material
is dense and not suitable for their level.” — Teacher 6 (Formal Authority)

Student responses reflected a similar pattern. While 7 out of 20 students reported
positive effects of teaching styles on their academic performance, including
improved understanding, motivation, and participation, the remaining 13 indicated
that their teachers’ methods did not support comprehension or engagement. One
student stated:

“Honestly, I don’t understand English from any of the teachers. I rely on
memorization rather than understanding.” — Student 2

These findings suggest that certain teaching styles can positively influence student
learning, whereas others may hinder active engagement, particularly when students’
preferences are not taken into account.

Summary of Responses (Question 1)
Participant Type Positive Impact Negative Impact
Teachers (n =10) 5 5
Students (n = 20) 7 13

4.2 The Most Frequently Used Teaching Styles

Classroom observations and teacher interviews indicated that each teacher
consistently applied a dominant teaching style. The formal authority style emerged
as the most frequently used approach, with 5 out of 10 teachers relying on this style.
Teachers employing this approach emphasized direct content delivery, control of
classroom activities, and the establishment of clear expectations. For instance, one
teacher stated:

“I ask and select the students to participate.” — Teacher 7

The personal model style was the second most commonly used, adopted by 3
teachers. These teachers demonstrated tasks, modeled desired behaviors, and closely
monitored student performance. One teacher, for example, was observed leading
pronunciation drills and individually checking students’ written work.

The expert style was used by 2 teachers, who emphasized detailed explanations,
questioning techniques, and the presentation of comprehensive subject knowledge.

Teaching Style Usage (Question 2)

Teaching Style Number of Teachers
Formal Authority 5
Personal Model 3
Expert 2

4.3 Students’ Most Preferred Teaching Styles
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Interview data revealed a strong student preference for the facilitator teaching style.
Thirteen students expressed a preference for learning environments that promote
interaction, collaboration, questioning, and group work. These students emphasized
the importance of engagement and active participation in the learning process. One
student explained:

“I prefer a teacher who is more of a facilitator because there will be interaction and
participation in the class.” — Student 9

The personal model style ranked second in preference (n=4), followed by the expert
style (n =2) and the formal authority style (n= 1). No studentsselected the delegator
style, suggesting that fully independent learning may be perceived as challenging or
insufficiently supported within their current educational context.

Student Preferences (Question 3)

Teaching Style Number of Students
Facilitator 13
Personal Model 4
Expert 2
Formal Authority 1
Delegator 0

4.4 Students’ Perspectives on Teachers’ Teaching Styles

Students’ perspectives on their teachers’ instructional styles were examined across
five categories: (1) autonomy and responsibility, (2) blending of teaching styles, (3)
the teacher’s role, (4) alignment with learning styles, and (5) encouragement and
participation.

The findings indicated predominantly negative perceptions. Most students reported
limited autonomy in the learning process, insufficient encouragement to participate,
and a lack of alignment between teaching styles and their preferred learning
approaches. Although perceptions of the teacher’s role were evenly divided (10
positive and 10 negative), the overall pattern suggested dissatisfaction with the
prevailing teacher-centered practices.

This mismatch between instructional practices and students’ expectations may
contribute to reduced engagement and lower achievement in English language
learning.

Summary of Students’ Perspectives (Question 4)

Category Positive (n) | Negative (n)
Autonomy and Responsibility 5 15
Blending of Teaching Styles 9 11
Role of the Teacher 10 10
Match with Learning Styles 8 12
Encouragement and Participation 8 12

Overall, these findings underscore the significant role of teaching styles in shaping
students’ academic experiences. While some teachers have successfully adapted
their instructional practices to foster student engagement, others continue to rely on
traditional approaches that may not adequately address the evolving needs and
preferences of contemporary learners.

4.2 Discussion
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The findings of this study provide valuable insights into the teaching styles
employed in secondary school English language classrooms in Al Bayda, Libya, and
their influence on student learning, preferences, and perceptions. The results indicate
a strong prevalence of teacher-centered approaches, particularly the formal
authority, expert, and personal model styles. In contrast, students expressed a clear
preference for facilitator teaching styles, which are more student-centered and
promote interaction and learner autonomy. This discrepancy between the
instructional styles adopted by teachers and those preferred by students highlights a
pedagogical gap that may impede effective language acquisition.

4.2.1 Dominance of Teacher-Centered Instruction

The study revealed that the majority of English language teachers (5 out of 10)
employed the formal authority teaching style. This approach is consistent with
traditional classroom practices in which teachers maintain control over the learning
environment, establish strict expectations, and offerlimited opportunities for student
interaction (Grasha, 1996). Although this method may provide structure and
discipline, it often results in passive learning and restricts opportunities for
developing communicative competence in language classrooms (Richards &
Rodgers, 2014).

Several teachers who adopted the formal authority style reported limited
improvements in student achievement, suggesting that this approach may not
adequately address learners’ needs. Similar concerns were identified in Faruji’s
(2012) study, which found that although EFL teachers in Iran frequently relied on
the formal authority style, this approach did not consistently lead to effective
language learning outcomes. Likewise, Kazemi and Soleimani (2013), using the
Teaching Style Questionnaire and descriptive statistics, reported a strong preference
for teacher-centered approaches among instructors in private language centers. In
the present study, teachers attributed their reliance on such styles to curriculum
overload, limited instructional time, and students’ weak language foundations.
These explanations, however, may reflect broader systemic challenges that require
institutional rather than purely instructional solutions.

4.2.2 Students’ Preferences and Perceived Effectiveness

In contrast to the instructional styles most commonly employed by teachers, the
findings showed that the facilitator style was the most preferred by students (13 out
of 20). This preference reflects learners’ desire for more active, participatory, and
interactive classroom environments. The facilitator style encourages collaboration,
questioning, and learner responsibility, which aligns with the principles of
communicative language teaching (CLT) (Littlewood, 2007).

Students’ preference for student-centered approaches indicates a clear misalignment
between prevailing teaching practices and learners’ expectations. Eken (2000)
argues that in student-centered classrooms, teachers function as facilitators while
learners assume a more active and participatory role. This perspective is consistent
with the responses of students in the present study, who favored learning
environments that allowed meaningful engagement and interaction. When learners
are involved in decision-making and provided with opportunities for authentic
communication, they are more likely to retain knowledge and develop critical
thinking skills.

The contrast between preferred and actual teaching styles was further reflected in
students’ perceptions of their learning experiences. Most students reported negative
views regarding autonomy, participation, and the alignment between teaching styles
and their learning preferences. This finding supports the argument that instructional
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strategies that fail to consider learners’ needs and preferences may lead to
disengagement and reduced academic success (Entwistle, as cited in Hativa &
Birenbaum, 2000). The results also support Ferguson and Danielson’s (2015)
assertion that students’ perceptions provide valuable insights into instructional
quality, as learners’ daily classroom experiences reveal how teaching practices
either facilitate or hinder learning.

4.2.3 Impact of Teaching Styles on Learning Outcomes

The study revealed mixed perceptions among teachers regarding the impact of their
teaching styles on student performance. While some teachers reported positive
effects, others did not observe significant improvements. Notably, the teachers who
perceived their teaching methods as effective predominantly employed personal
model and expert styles. This suggests that structured instruction, when combined
with modeling and clear explanation, may be beneficial under certain conditions.
However, students’ responses presented a less positive picture, with only 7 out of
20 students reporting favorable effects of teaching styles on their academic
achievement. This discrepancy between teachers’ self-assessments and students’
experiences may indicate limited reflective practice among teachers or insufficient
feedback mechanisms within the classroom. These findings are consistent with
Callahan’s (2005) observation that lecture-based formats commonly used in
secondary education often lack the flexibility required to address learners’ diverse
linguistic and academic needs. The results also align with Smith, Lee, and Newmann
(2001), who found that didactic, teacher-dominated instruction was less effective
than interactive approaches in improving student outcomes. Furthermore, Darling-
Hammond et al. (2017) emphasize that effective teaching requires not only subject
knowledge but also the ability to adapt instructional methods to learners’ individual
needs and preferences.

4.2.4 The Need for Pedagogical Change

The findings indicate a pressing need for pedagogical reform in Libyan secondary
schools. An exclusive reliance on teacher-centered approaches, as observed in this
study, risks marginalizing learners and limiting their opportunities to develop
communicative competence in English. The evident mismatch between teachers’
instructional practices and students’ preferred learning styles underscores the need
for more flexible and responsive teaching approaches.

Blending different teaching styles—particularly integrating authoritative structure
with facilitative practices—may provide a balanced approach that supports both
classroom management and learner engagement. As noted by Tomlinson (2014),
differentiated instruction and mixed-method approaches can accommodate diverse
learning styles and abilities, thereby fostering a more inclusive learning
environment.

Moreover, professional development programs should be designed to enhance
teachers’ awareness of various teaching styles and to support the adoption of learner -
centered practices. Emphasizing student feedback and systematic classroom
observation may help teachers reflect on and improve their instructional methods.
In addition, curriculum reform that allows greater time and flexibility for interactive
and communicative activities may be necessary to bring about meaningful and
sustainable change.

5. Conclusion and Recommendations

This study examined the influence of teaching styles on English language learning
among secondary school studentsin Al Bayda, Libya. The findings demonstrate that
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while many teachers rely on structured, teacher-centered approaches, students show
a strong preference for interactive, student-centered instruction.
Students expressed a desire for teachers who not only possess subject expertise but
also act as facilitators by providing opportunities for discussion, collaboration, and
independent learning. However, the prevailing dominance of teacher-centered
practices oftenresulted in passive learning, reduced motivation, and lower academic
performance.
Based on the findings, the study recommends the following:

o Professional development programs to support teachers in incorporating learner-
centered approaches, such as facilitator and delegator styles.

e Curriculum restructuring to allow greater flexibility and the inclusion of interactive
learning activities.

e Increased attention to students’ learning preferences and perceptions through regular
feedback mechanisms.

o The adoption of balanced instructional practices that combine structure with
opportunities for student autonomy, particularly in large classrooms.

e Greater emphasis on communicative approaches, which have been shown to
enhance language acquisition and academic achievement.
By aligning teaching styles with students’ preferences and adopting more interactive
methodologies, educators can significantly improve language learning outcomes and
overall student engagement.
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